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ABSTRACT 

The Child Development Program Evaluation Scale 
(CDPES) is actually two scales in one, a licensing scale and a 
quality scale. Licensing predictor items have been found to predict 
overall complier-se of child day care centers with state regulations 
in four states. Quality scale items have been found to predict the 
overall quality of child day care centers. Taken together, the two 
scales measure the following child development program areas; 
administration, environmental safety, curriculum, health, nutrition, 
social services, and parental involvement. This document provides the 
complete CDPES and includes directions for gathering data on each 
scale item and for scoring the data. Provided also is the Caregiver 
Observation Form and Scale, an instrument for recording behaviors of 
caregivers interacting with children in a classroom setting. Forms 
and criteria for recording caregiver observations are included as 
well. Practitioners are cautioned against using the indicator 
checklist methodology before they possess a full year of data 
collected on a comprehensive compliance instrument. (RH) 
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Iatrodacti<m 



The Child SevBlopaeat Progna Bvaloaiioa Scale (Cdpes) is the result of 
10 years of research in the Child Day Care Field. It is a gsi»rie Scale 
that incorporates results froa Pennsylvania's Child Develo|8aent Evaluation 
Instruments, ¥est Virginia's and New Toxic City's Child Develoiaent 
C(»pliance Instruoents, California Child Bevelopaent Quality Assessment 
Instrument, HAEYC and CVLA National Standards and the results of the 
Rational Day Care Study. The Child Development Program Evaluation Scale was 
constructed through the use of a Statistical Methodology originally designed 
in Pennsylvania— fiene ft Hixon's IPX Systems and later refined by the 
Cihildren's Services Monitoring Consortiua— Fiene ft Hixon's Indicator 
Checklist Methodology. 

The Child Development Program Evaluation Scale (Cdpes) is actually tvo 
scales in one. fhe LiceasiMg Scale lists a series of predictor items at the 
minimal compliance level. These licensing predictor items are statistically 
significant items that have been found to predict the overall compliance of 
child day care centers vith state regulations in four states* regulations. 
These items appear to have high face validity when they are compared vith 
national child care standards. The Qoallty Scale lists a series of 
predictor iteaa at a quality level. These items are statistically 
significant items that have l^en found to predict the overall quality of 
child day care centers. These items also appear to have high^ace validity 
when they are compared with national child care standards. 

The pun^ose in constructing the Cdpe Scale waa the preceived need in 
the child development program area to have a comprehensive scale that could 
be used by states or local agencies to determine c<mpliance of child 
development programs with basic minimal ^quirementa that ensure a child is 
in a safe and healthy environment. But at the same time the Scale needed to 
measure t]^ quality of this same child develoj^ent program. The Scale 
should be comprehensive but efficient where it could be administered in one 
day or lass by a program monitor/evaluator. 

The Cdpe Srale is a ocmprehensive scale that measures the following 
areas of a child develo{»ent program: administration, environmental safety, 
curriculum, health, nutrition, social services, parental involveraent. The 
77 ITSH SCMIS was selected from nearly 900 Items. These 9(X) items were from 
different states* Compliance Instruments, flie 57 ItOBEa were Mleet^ 
because of tteir ability to etatislELcmlly predict overall <M^liaiice. These 
Cf^liaoce iamtnauats have hew eztOMivelj field tested ai^ iaplei^ted in 
each of tlie respective states over a mmber of years b^ore the Cdpe Scale 
was (H)i»truetM. Indicator Checklist Xstiwdologj is reccmanded only 
after a tall yrar of data has beoa collected asii^ a <»Mq>rehei»ive 
compliance isstroront. See Fiene ft !fixon*3 Indicator Checklist Statistical 
Model for a full discussion in how these statistical predictors were 
datarmined. 

The licensing items are to be measured in an all or none fashion, 
either the program is in compliance or out of compliance on the item. These 
items are minimally essential items. The second group-Program Quality items 
are measured at different levels, with each level building on the one 
previous to it. See the instructions in the Program Quality Section that 
describes the measurement of this section more clearly. For the Caregiver 
Observations see the Caregiver Observation Form and Scale (COFAS) at the end 
of the Cdpe Scale for measuring compliance with this section. 
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Hotos on Instructions 

Read each itea carefully in order to determine complete compliance. 
Once 70U have made your decision if the item is in or out of compliance on 
the liettiBiiig scale, circle either (0) for out of compliance or (3) for in 
compliance. For the program qualily scale, make your determination of which 



score sheet one of the levels (1 ,2,3,4,5) or if there are only four levels 
then circle either (1 ,2,3,4). Tge pxv^xaa qoaU^. seals builds one level 
upon the other. For a program to pass at a level 3, they must be doing 
everything at levels 1 and 2. For items 21 -26-- SOCIAL aem miAT. IBTSLOFHBn 
to ISABAXXC FIiAI, your dbservations should be done in the classroom. If 
there is more than one claissrooa, select one classroom randomly and do all 
your observations for ttm 21-26 in that classroom. 

After you have completed all thirty seven items, compile the results by 
each subscale: Mnlirlstratloi fiBviztmmatal Safety (ES), Child 
DevBlopMt Corrioolisi, (CD),' Health Serrioes (H), Katriti<»al Serviees(9), 
Social Services (SS), and Trai&por^tioa (t). On each subscale line, write 
in the total scores obtained. Save this score sheet so that when you do a 
re-administration of the scale, you will have a reference x>oint«to compare 
your results. 



level 




Circle on the 
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CHBER maaisiiw scale 

HBAISH APmiSiL 

All staff, including toBporazy and substitute eaplojroes and volunteers who 
ssrre on a r^ular tesis, vho otne into contact with the children, or vho 
work with food prejmration, have a health appraisal within 3 months prior to 
providing initial day oars service and annually thereafter? (Health 
appraisals shall be o.ertified by a licensed physician.) 



Do activities proaote: f 

(a) development of skills? 

(b) self esteea? 

(c) positive self-identity? 
^d) choice of activities? 

(Use CO?AS at end of CBFB Scales to detemiae ooKpllaace with this 
itoa). 



mUSSMKH C(»IACT 

Is there emergency contF.ct information on each child including the 
following: 

(a) name, address and telephone nualrar of 
child's physician or source of health care? 

(b) home and work addresses and hooe and 
work telephone numbers of both parents 

(c) name, address and telephone number of 
emergency contact person? 



Are play areas free of hasards and unsafe areas such as o^n drainage 
ditches, wells, holes, and heavy street traffic surrounded by fences or 
natural barriers to limit access of children to hazards? 



CL8AHIBG HATSaiAia /iaefKHtfKW ACCBSSIBHITI 

Are all cleaning materials, detergents, aerosol cans and other poisonous and 
toxic materials kept in a place inaccessible to children and separate from 
child care areas, food and food preparation areas? 



SOFEHVISIOff OF CHILIffiai 



Do staff supervise the children at all times, both Indoors and out? 
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STAFF QUALIFICATIOSS 



00 W GSCHIF SUFERVISOBS HAVE THE fOLIOVIIRS QUAUFICATIOiS? 

completion of an undergraduate progras at an accredited college or 
university with a l»chelor's degree in early childhood education, child 
develoiSBent, special education, elementary education or the huaan services 
field; 

coapletion of an undergraduate program at an accredited college or 
university with a bachelor's degree; and teaching certification in early 
childhood education, child develo^ent, special education or hiuaan services 
field; or 

coapletion of an undergraduate program in an accredited college of 
university with an associate's degree or its equivalent in early childhood 
education, child develo|aaent , special education, elementary education or the 
human . services field; and tv0\^years woric experience related to the care and 
developsent of children. ^^ 



DOSS THE DIRSCTOB HAVE TBS FOLLOVUG QUALIFICATIOHS: 

completion of a graduate progras at an accredited college or university with 
a master's degree in administration, early childhood education, child 
development, special education, elementary education or the human sez*vlces 
field; 

completion of an undergraduate program at an accredited college or 
university with a bachelor's degree in administration, early childhood 
education, child developaent, special education, elementary education, or 
the human services field; and two year work experience related to the care 
and develop&ent of children; or 

completion of an undergraduate program at an accredited ccTllege or 
university with an associate's degree or its equivalent in administration, 
early childhood education, child developrnjent, special education, elementary 
education or the human services field; and four years work experience 
related to the care and development of children? 

Hote: Human services field includes psychology, nursing, social work, 
health related services, home economics, secondary education. It does not 
include general sociology, art, music, history, mathematics, anthropology, 
etc. 
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QSaaP SIZE AfiD A2XILT CHILD RATIOS 



Develojmntal Level 



Staff 



Children 



Group Sise 



Infants 
Toddlers 
Preschoolers 
School Age Chlldrsn 



1 
1 

^1 



5 
4 
10 
15 



10 
8 
20 
30 



Mixed Dereloinmital 
Level 

Infants/Toddlers 

Infants/Toddlers/ 
Preschoolers 



Infants/Preschoolers 



Toddlers ^Prsschoolsrs 



Inf ants/Tc ddlers/ 
Preschoolars/School age 



Infants/Preschoolers/ 
School age children 

Toddlers/Preschoolers/ 
School age children 



Infants/Toddlers/ 
School age children 



Infants/School age 
children 



Toddlers/School age 
children 



Preschoolers/School 
age children 



Staff Childm Group Sise 

1 4 8 



1 6 12 

no Bore €han 3 infants/toddlers 

1 6 12 

no aore than 3 infants 

1 6 12 

no more than 3 toddlers 



8 16 
no more than 3 Infants/toddlers 



8 16 

no more than 3 infants 



8 16 
no more than 3 toddlers 



9 18 
no more than 3 infants/ toddlers 



9 18 
no more than 3 infants 



9 18 
no more than 3 toddlers 



12 24 
no more than 9 preschoolers 



r 



SUFFICIEHT SFACB 

Is sufficient (40 square feet per child) apace available for each group 
of children in the center? 



Is food handled, stored, prepared and served in a healthful, safe and 
sanitary manner, observing principles of food preparation and food services 
for young children. <■ 



AJMISISTSATIOS 07 MSDICATIOH 

Does the facility have any children receiving medication or health aids 
(i.e., cough drops, aspirin, vitamins, ear drops, asi^rgum, cough syrup, 
peroxide, alcohol, ointaents, creams, mercurochrome, iodine, methiolate)? 
If yes, do the reoords/maUicatou leg include: 

(a) physician's current written instructions for all prescription 
medication? 

(b) parent's current written instruction for all non-prescription 
medication? 

(c) written consent from child's parents for prescription and non- 
prescription medication? ' 

(d) record of dose and time medication is administered? 

SAFETY CARRIE 

Is each vehicle equipped with operable age-apprcnriate safety carriers or 
restraints for each child? 



BQUIPMEHT 

Is the equipment easily 'iccessible to the children, readily washable, 
clean, in good repair and fr«e from hasards such as sharp or pointed parts, 
or toxic or poisonous finishes or materials? 
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CHILD rnna/amm vwogmm 

1- Th« board has approyed the overall child developaaent program goals, 
vbio)i Include: adaialstratlon, prograof aot'lTltles, staffing, support 
s<>r?ioe8, and fanlly/c^wBunlty involv'raent. 

Tarlfy tkat the pr^^gram goala ware saWttad to tto board and approved. 

2. The agency has a clearly stated plan to achieve the prograa goals. 
Teriiy tliat titore is m plan tor a^eviag progm goala and that tlie 
plan identifiea pezmmCa) l ea p o aalble for achieving goals. 

3* The agency can demonstrate iapleaantatlon of the plan to achieve 
overall child develoi«ent prograa goals. 

SetaraiBe through tecmiaatatimi obaervation fJiat tiia plan is beioA 
iaplaMtad. 

4- The board and staff are involved in the annual reviev of the prograa 
goals. 

SatareiBB tkroag^ doamntatiim that tte board and staff leviev prograa 
giMls aBBoally. 

3* Parents are involved in the annual reviev of prograa goals. 

ferify throng dooimantaticm and paraftt latervievs that parents are 
involved in tba zeviav of prograa goola. 



1- The agency has a policy for performance appraisal of all staff 
sembers. 

Interview director to datemine agency's policy on perfomanee 
appraisals of ateff . 



2. The agency has a written waployee evaluation plan designed to 
improve performance. The plan should include: 

1. Vho will do the evaluation 

2. The form to be used in the evaluation 

3. The process for «siployee evaluation 

4. The process for enployee i^viev and response to the evaluation 
Review tte ageiMsy's written raployee evaluation plan. 

3« All staff members receive written performance evaluations by their 

inaediate supervisors during the probationary period emd thereafter as 
specified in personnel poli^ioes. Employees have the opportunity to 
respond to the evaluations. 

Beview no Ipss than five enployee files to verify perfomaBce 
evaluations were ooadttcted aeeording to tiie plan. From the aample 
taken, interview staff oeabers to verify that tfaoy have the 
opportunity to reepoad fo' tiielr evaluations. 

4- Employees participate in setting goals to improve performance. 

Beview a saople of the evaluations to verify tiiat srataal goals were 
establlsiied by ti» eopli^ee and rapervisor and that the evaluatitms 
- included these goals. 
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PfflSOBISL POLICIES 

1. The board has approved personnel policies that IncludOt but are not 
liBited to: 

1. ^ployment procedures 

2. Evaluation procedures 

3* Opportunities for upward mobility 
4. Lay-off plan 

3. Description of ^nefits 

6. Causes for termination 

7. Termination 

8. Grievance procedures 
9' Confidentiality 

Review the agraida and the minutes of the board meeting; in which the 
personilel policies were approved. 
f Rsviov penmmwl policies. 

2. The agency has a plan for implementing the board-approved ^licies. 
Review with director tto agmey's plan for implementing the persmmel 
policiM. 

-3. The personnel policies are implemented and accessible to each 
employee. 

ferify that tlM penKinael policira are impl^m&ted. 

Interview staff to verify availability ai»i staff awaraBees of the 

perronael ^lieiM. 

4. The agenoy provides copies of the i^rsonnel policies to each 
employee. 

Ask for a copy of the osployees handbook that provides all information 
on personnel policies. In addition, ask a sampling of approximately 
10 percent of the staff Bribers to show tiieir copies to you. 



STAFF DEVELOPHBST 

1. The agency has an orientation plan for new employees that includes » 
but is not limited to, statements of: 

1. Philosoj^ of the agency Including program goals and objectives 

2. Policies and procedures, including safety, child health, child 
abuse reporting, and confidentiality* 

3> Employee benefits and rights. 
Review the orientation plan for the above. 

2. The agency has a staff develoir-int plan that addresses the 



following: 


1. 


Child growth and developnent 


2. 


First aid and safety 


3. 


Discipline 


4. 


Class room environment 


5. 


Child abuse determination 


6. 


Hygiene and health (adult) 


7. 


rhilds health 


a. 


Cultural awareness 


9. 


Needs of exceptional children 


10. 


Nutrition education 


11. 


Program quality 


12^ 


Child assessments 



Review the staff development plan for the areas listed above. 
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3* The agency's staff develO|»ient plan has been implemented. 

Review docnMsatation (agmdas, miimtes of Beetiiigs,and training 
sessions) to verify implaiMntation of the plan. 

4. The agency has identified educational resources outside the agency 
that are available to staff for on-site and off-site training. 
Reviev documentation (mes&oa, letters, minutes of seetings , etc. ) to 
verify that tim agm»ay has asked ooUegss, universities, and other 
orgaaisatloas to provide workshops » coafermce, discussion sessions, 
training, or visits froa reprssentatives. 

5. The staff developsent plan is periodically reviewed, with staff 
participation, to reflect changing needs of staff and program. 
Review docuroata (e.g«, staff evaluations survey aiul staff aeeting 
discussion) to detoroine that changing needs were asrosaed. 
ferlfy through interviews staff participation in the developaental 
plan. 



GOAIiS AND OBJECTIVES 

1. Goals and objectives for the developmental program have been 
formulated ind can be articulated by the program director. 
Intenrifw tiie progrra director. 

2. Goi^s and objectives reflect the develojwiental needs of pre-school 
children and can be articulated by the Instructional staff. 
Interviev instructional staff. 

3- Program goals and objectives are implemented 

Review activity plans to determine that the goals and objectives 
articulated are being dwonstrated. 

4- Program goals and objective are evaluated at least annually by the 
administrationp staff, and parents and are modified as needed* 
Seviev docoMntatlon to verify that evaluation by the above grou^ 
occur at least annually • « 



IDEITIFICATIOa OF CHILD'S HSBDS 

1. Vhen a child enrolls^ information is obtained regarding his or her: 

le Family baclcground 

2e Physical develoi»nent 

3« Cognitive development 

4e Social-emotional developnent 
Reviev 10^ (but not fever than five) of the children's files for intake 
informations All files siMuld contain inforsation about: 
Is Family background (e.g.^ language spoken, special dietary concerns, 

parental attitude tovard discipline, relationship with relativese 
2 s Physical development 
3« Cognitive davelopsent 
4« Social-»CTotional development. 
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2. The needs of each child are identified by staff members in the 
following areas i 

!• Social-emotional 

2. Physical 

3. Cognitive 

4. Communicative / 

Intenriev staff oeabera respon/ible for identiflcatloa. Verify that 
there is an identification process that includes the four areas listed* 
wySEz IdentifLcatiim proems aay he foxBal* iiusluding use of 
standardized trats; or it say he informal, iacludin« use of observation. 

3« The identification of childran's needs are used to develop: 

1. Activity plans for the group as a whole 

2. Activity plans for individual children 

leriev records of child needs and <Miopare to activity plana. Interview 
instructional staff for individual children. 

4* The identification of children's needs is both an ongoing process 

by instructional staff and a periodic process by instructional staff or 
others. Results of the periodic identification are recorded. 
Review record of periodic identification of children's needs. 
Interview instructional staff. 

5. The goals, objectives, and procedure for identification of 

children's needs is evaluated at least annually by the administration, 
staff, and parents. 

Review documentation to verify that evaluation by the above groups 
occurs at least annually. 

SOCIAL-BIOTIOMAL ISmOFHEBT 

1. Experiences are provided to promote positive social-emotional 
development. 

Observe prograa to detexsine whether positive social-motional 
experiences are occurring. 

2. Written activity plans reflect activities specifically related to 
social-emotional develojraent (sharing, caring, handling emotions, 
dealing with conflict, self-concept, role modeling, etc.). 

Review the written activity plans for activities specifically related 
to social-eBOti(mal develop^mt. 

3. The activity plan for social-emotional development is implemented 
and reflects the identified social-emotional needs of the children. 
Activities are develojHsentally and culturally appropriate. 

Sample 10$ of the children's records for identified social-emotional 
needs. 

Observe program to verify that: 

1. Activity plans are iapleaented. 

2. identified social-emotional needs are addressed. 

3* Activities are develoxoiental and culturally appropriate. 
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4. Social-emotional development activities are incorporated into all 
areas of the curriculum. 
Observe program. 

Interview izwtructioiial staff regarding the integration of social- 
aK»tional developaent into all areas of the curriculua. 

5- The goals, objectives and activities for social-emotional development 
are evaluated at least annually by the adaininstration, staff, and 
parents. 

Sevlev docuBentation to verify that evaluation by the above groups 
occnrs at least aannally. 



PHTSICAL I^ELOFMEHT ^ 

1 . Activities are provided to promote large-muscle and small-muscle 
development. 

Observe program to deteraino whether activities for large and small 
viscles are provided. 

2. Written activity plans reflect specific activities to foster large- 
and small- muscle development (cutting, jumping, balancing, etc.). 
Beview the written activity plan for activities specifically related to 
physical develo^mit. 

3. The activity plan for physical develojanent is implemented and reflects 
the identified physical develojment needs of the children. Activities 
are develoi»en tally appropriate. 

Sample 10^ of the childrsa's records for identified physical 

development needs* 

Observe program to verify that: 

1. Activity plans are implemented 

2. Identified physical develoiment needs are addressed. 
3- Activities are developsoitally appropriate. 

4. Physical development activities are incorporated into all areas of the 
curriculum. 

Observe program. 

Interview instructional staff regarding the integration of physical 
developseat activities into all areas of the cnrriculun. 

5. The goals, objectives, and activities for physical development are 
evaluated at least annually by the administratisn, staff, and parents. 
Review docuaentation to verify that evaluation by the above groups 
occurs at least annually. 



COGHITIVE DEVELOPMSBT 

1. Activities are provided to promote cognitive develoi»nent. 

Observe program to determine that activities for cognitive develo{»ent 
are provided (seriation, classification skills through the use of table 
top toys, etc. should be observed). 

2. Written activity plana reflect activities specifically related to 
cognitive development* 

Beview the written activity plan for activities specifically related to 
cognitive develojoent. 
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3* The activity plana for cognitive develojment are implemented and 

reflect the identified cognitive developsent needs of the children. 

Activiti'^8 are develo^en tally appropriate. 

Saaple lOjLxit the oiiii'dren* s records for identified cognitive 

developorat needs. 

Observe wMpam to verify that: 

1. dc^ovity plana are being iBpl«Bented. 

2. tamtifled cognitive develoiment needs are addressed. 
3m Activities are developoantally appropriate. 

4. :3:iitive develo^ent activities are incorporated into all areas of 
the curriculua. 
Observe progrm*^ 

laterviev instructimial staff regarding the int^ratioa of cognitive 
developa^t into all areas of the curriculua. 

9- The goals, objective's , and activities for cognitive development are 
evaluated at least annually by the administration, staff, and ]mrents. 
Beview docwmtation to verify that evaluation by the above groups 
. ocoors at least annually. 



LAK^AGS ISVSLQFMEBT 

1- Activities are provided to promote language develojment. 

Observe program to deterralne that activities for language developront 
are provided (reading brolcs, flannel board storiM, finger plays, group 
and free play, puppets, picture lotto garos, etc.) 

2. Written activity plans reflect activities specifically related to 
language develoimente 

Review the vritt«i activity plan for activities specifically related to 
language develoi»ent. 

3« The activity plan for language develoi^ent is implemented and reflects 
the identified language develo]»ient needs of the children* Activities 
are developBentally, linguistically and culturally appn)prlate» 
Saaple 10^ of the children's rrcords for identified language 
developsent needs* 
Observe prograa to verify tlmt: 

Im Activity plans are beii^ iapleaent^. 

2. Identified language needs are addressed. 

3- Activities are developsentally, culturally, and linguistically 
appropriate. 

4. Language development activities are incorporated in to all areas of 
the curriculum. 
Observe progran. 

Interviev instructional staff regarding the integration of language 
develoi^nt Into all areas* of the curriculua. 

3* The goals, objectives, and activities for language development are 

evaluated at least annually by the administration, staff, and parents. 
Reviev doctmentation to^ verify that evaluation hj the above groups 
occurs annually. 
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1« Art material and equipment are available (a variety of paper , paste 
and glue, paint, easels, clay, child-size scissors — both left and 
right-handed, etc.). ' 
Obsarre to deteraine that art materials asxA eqnipBieat are available and 
in auffieient qoaatity for the group being served. 

2. Written activity plans reflect a variety of art experiences. Art 
activities include: 

1. Painting (easel, finger, sponge, etc.) 

2. Cut and paste 

3« Oraving/coloring 
4« Molding (clay, playdough, etc.) 
Review the writtm activity plane for a variety of art ea:periences. 

3* The activity plan for art l» implemented, and activities are 

develoiaentally appropriate and incorporate children's culture. 
Art activities include aiilticultural art experiences. 
Interview staff. 
Otoerve prograiB to verify that: 

1. The activity plan for art ie impleiMnted. 

2. Activitiee are developiBenially appropriate* 

3* Art activities iroorporate the ohlldrra'c culture. 
4« Hultlcultural art experience are provided. 

4« Art activities are incorporated into all areas of the curriculum. 
Observe prosran. 

Interview staff regarding the integration of art into all areas of the 
curricttloa. 

3« The goals, objectives and activities for art are evaluated at least 
annually by the administration, staff, and parents. 
Review docurontation to verify that evaluation by the abowe groups 
occurs at least annually. 

MUSIC 

1* Kusic materials and equipment are available (phonographs, variety of 
music on records, music Instruments, etc.). 

Observe to determine that music materials ami eqaipaent are available 
and in sufficient quantity for the center. 

2. Written activity plans reflect a variety of music experiences* 
Music activities include: 

1. Listening experiences 

2. Singing 

3« Dancing and movement 
Review the written activity plans for the inclusion of a variety of 
music experiences. 

3- The activity plan for music is implemented, and activities sre 

developmentally appropriate and incorporate the children's culture. 
Music activities include multicultural experiences. 
Interview staff. 
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Observe progi n to ▼erlfy tliat: 

1. The activity plan for smsic is iapleaented. 

2. Aetivitira are dereloprontally appropriate. 

3* ifttsie actlvltleo incorporate tbe children's culture. 
4. Hultieultural Baisic experience are provided. 

4. Music .wtivities are incorporated into all areas of the curriculum- 
Observe program. 

Interview staff regarding the integration of ausic into all areas of 
tho curriculiB. 

5. The gbals, objectives, and activities for music are evaluated at least 
annually by the adninistration, staff, and parents. 

Eevlev docusentation to verify that evaluation b7 the above groups 
oconrs at least annually. 

DBAHATIC FUr 

1. Drwatic play materials and equii^ent are available (house-keeping 
area, dress up clothes, mirrors, puppets, blocks, both table blocks and 
floor blocks, etc.) 

Observe to deteraine tiiat dnuaatic play mterials ai^ equipnent are 
available ai^ in suf^eient supply for tbe groups being served. 

2. Written activity plans reflect a variety of dramatic play experiences 
(family, community helpers, grocery, airport, aoo, etc.) 

Beviev the vrittm activity plan for a variety of dranatic play 
activities 

3. The activity plan for dramatic play experiences is implemented. 
Planned activities are develoi»entally and culturally appropriate. 
Observe program to verify that : 

1. Activity plans for dramatic play a«'j being implemented. 

2. Planned activities are developoentally appropriate. 

3. Planned activities are culturally appropriate. 

4. Dramatic play activities are incorporated into all areas of the 
curriculum. 

Observe program. 

Interview instructional staff rsgardii^ the int^ration of dramatic 
play into all areas of the curriculum 

5. The goals, objectives, and activities for dramatic play are 
evaluated at least annually by the administration, staff, and parents. 
Review documentation to verify that evaluation by the ateve grou^ 
occurs at least annually. 

HUTRITI05 ^ 

1. The program provides nutritious meals and snacks for the children. 
Beview menus for nutritional seal planning (review for 4 basic food 
groups). 

Observe an actual meal. 
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2. There is a plan to incorporate nutritional concepts, food types and 
and their origin into the curriculum. 
DetwrBine that a fonaal nutrition curriculua exists. 
Bevisv nutrition lessmis. 

3* There is evidence that the nutritional concept plan has been 

implemented. Mealtimes are used as learning opportunities. Cultural 
patterns are incorporated into the curriculum. 
Observe ^raltime to verify tbe following: 

1. Staff ai^ <diildr«i eat together. 

2. Some eoBveraatimi at taUe relates to the food being served. 

3* An atteapt is madB to have children try all foods. v 
?erify through observaUon and ataff interview that cultural nutrition x 
patterns are incorporated into the curriculum. 

4. Children participate in cooking experiences that reinforce 
nutritional concepts. 

Verify that the facility includes equipient for children's cocking ^ 
experiences • 

Reviev lesson plana to verify cooking experiences and the reinforcement 
of nntriticm concepts. 



3« The goals, objectives and activity plan for nutrition are evaluated 
at least annually by the administration, staff, and parents. 
Heviev documentation to verify that evaluation by the above groups 
occurs at least annually. 



PEBSOBAL nrrraACTiOH 

1 . Teaching staff spends time primarily in supervising of and 
interacting with children. 

Reviev daily assignment schedule for Instructional staff and observe 
to determine tlwt tiielr time is spent primarily in supervising of and 
interacting with children. 

2. Teaching staff is flexible and responsive in interaction vith children. 
Observe the program for the following: 

1. Children are allowed to move freely fn» activity to activity. 

2. A variety of activities are offered from vfaich children may choose* 



3. Teaching staff interacts with and responds to each child as an 
individual. 

1. Each child's queations are encouraged and answered. 

2. Terbal interactions with children are positive. 

3. Children are allowed to choose an individual activity rather 
than particiiwte in a group activity. 

4. Var'^'is learning styles are recognised , and activities are planned 
aec«/rdingly. 

4. Teaching staff picks up cues that indicate the child's mood and can 
alter plans and routine as necessary. 

Observe the program for the following: 

1. Children ar permitted to express their feelings (joy, anger, 
excitement, sadness, gnaipiness, etc.) ai^ activities are 
altered to meet special needs. 
V 2. Staff doBonatrate patience vith children who show deviant behavior* 
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5. Teaching staff encourageti creativity, allowing playfulness when it 
occurs and Joinio/; in as appropriate. 
Observe the program for the folloving: 

1* (niildm are encoura^^ to use materials and eqia.pa»at in innovative 

2m Staff laaghs, Jolcea, and riddlos vitta children. 
3. Childrra are eneooraeed to Iralp plan aqtivlties. 



SELF COHCKPT 

1. Each child's space is identified with the child's name clearly 
written or vith a personalized symbol. 

Oteerve indlvidml ehildm's mpaem to detemiiK* that names are 
writtra clearly or that peraraalised syalwls label 

2. Children's photographs, art work, and other contributions are 
displayed, labeled, and visible at eye level. 

Observe to detemiae that childrra's piiotogra^, art voric and other 
contribatimia anl display^ » labeled aad visible at eye level. 

3*^ Children are given opportunities to ex^rience success* 

Observe to detsTmiaw' tint cMldrra are glvra opportunities to 
experioiee success. 

laterviev inatruotional staff for examples. 

4* Children are provided opportunities to make decisions and take 
risks . 
Observe. 

Interview instructional staff. 

3* Children's ideas are accepted and expanded into learning opportunities. 
Interview 

Ask inatructitmal staff for example. 



ETHSIC AID CULTURAL RECOGSITIOH 

1. Information is available to staff regarding traditional ethnic and 
cultural observances. 

Irf>ok for program materials in iNMks ami media form that are available 
to staff on ethnic frativals and practices that are applicable to the 
local community, the mtion, and the world. 

2. Staff plans for learning opportunities that acknowledge ethnic and 
cultural backgrounds of the children and the community. 

Review the program plans for ethnic and cultural activities. 
Interview staff members r^prding their plans for activities, e.g., 
dramatic play, festive coetuMs, cooking activities, dancing. 

3* Planned activities are implemented to enhance a sense of cultural 
pride on the part of all ethnic groups. 

Observe that activities and displays reflect the history and culture 
of ethnic groups in the eowmnwl ty. 
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4* Teaching staff highlights each child by sharing individual ethnic and 
cultural bacicgrounds . « 
Reviev program displaya and plans. Intenriev staff regarding hov 
faaillm share tvaditicmal costiais vlth tbe prograa. 

5. Staff provides aultlcultural experiencjas that enlarge each child's 
knowledge of other cultures throughout the world. 
Beviev prograffl plans and learaiog materials. 



SPECIAL HEBSS 

1. Staff observes children to identify special needs. 
Reviev observati<m refM>rds and developBoit charts. 

2. Staff and parents confer pn the staff's observation, and referrals are 
made as necessary for children/ with special needs. 

Reviev record of parent cimforaMses and dooumeatatlcm of referrals 

3. Staff meabers are involved in iaplementing the special needs plan for 
children. 

Reviev currleulum plans or progrras charts to verify that plans are 
being ImploMuted. 

4« The process for meeting aj^cial needs of children is reviewed and 
updated annually. 

Review plans for special needs children bsA note dates of updates. 



STAPF-FARBiT COmiDSICAflOR 

1« Staff sharas highlights of child's day with parents. 

Observe to determine vhetiier steff shares infon»tion about children 
vhen parrate bring tlm to the center or pick them up at the eoA. of 
the day. 

2. At least two scheduled parent conferences are held during the program 
year. 

Review records of parent cimfereniCOT. 

3. Staff members are available for pap^t conferences on request. 
Interview parante. Ask th«B vBSWer th^ can requrat a conference 
with staff that is not one of the two regularly scheduled during the 
program year. 

4. The teacher or other staff member visits the child and family at 
home. 

Interview parente and steff memters. 



USE OF CHILD'S HEALTH RBCORS 

1. A health record is maintained for each child. 

Review 10^ (but not fewer than five) of the children's records. 
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2. A designated staff m«aber reviews the iufonaatlon in each child's 

health record annually to uiKlate it for age-appropriate iraisunizationst 
physical exaas^ and follov-up health care recotamended by the physician. 
Heviev IQJC of 1^ records to detoxaise tliat tliere has bs^aa 
commBicaticm vith tbs parsiit on the need for follov^ap. 
Verify fr«B ti ^ record that MceMary referrals to health care 
eervlcea have hew flwde 

Parents are in fonied of any need for health care follow-up and are 
given referrals as necessary. 

RevleY 10$ of the records to determiiie that tlrore has been 
ecWMUileatlon vith the ^lent on tte for follos^ap. 
Verify from the recwrd tiMt iMcerasry referrals to health care services 
have been aade* 

4« The health record docuaents that appropriate health care was obtained. 
Beviev IQJt ofthe records to verify follov-ups. 

5# The agency is successful in getting lov-^cost or free resources to meet 
children's health needs. 

Ask the agency* s represeatatlve to shov you evidence of efforts sade 
to secure i»eded Iraalth care TOrvicra especially for children 



FAMILT C0H7IDSBTI1IJTT 

1 . Confidential discussions with parents occur in privacy. 
Observe to see that space is availahle. 

2. A written policy pertaining to confidentiality of family records and 
information has been adopted by the governing board and includes 
provisions for: 

1 • Maintenance of eligibility and family service records in secure 
files. 

2. Limited access to the above inforaation 

3. Release of information from family records. 

4* Need for written permission to use photographs of children for 
purposes outside the progx«m,to release confidential infomatlon^ 
and to allow children to participate in research. 
Eeviev board approved written policy on fh^ly confidentiality. 

5* The agency's confidentiality policy is implemented, and all staff and 
parents received a copy of the policy. 

Review any documents that would di»Mnstrste that the policy is being 
iapl^ranted* 

Vsrification sight include permission forra, specification of persons 
who have access to the filest and o1»ervation that confidential files^^ 
and ohservation that confidratial files are siaintained in a secure 
location. 

Interview a sample of greats and staff to veri^ their receipt tt the 
written policy on confidentthlity. 

4* The board annually reviews the agency's confidentiality policy. 
Ask to see any doctsBentation that this has taken place, such 
documentation mi^t include sinstra of parents* ^Btlng^^ minutes of 
board's review of the policy, etc. 
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FAMILT/PABEIiTS ACTIYITISS FOB raOGRAM ^UTOBT 

1- Information concerning foaily/parents* resources (time, skills, 
interests) is requested. 

Re¥ie« evidenm that at tho iatial «!iroIlii«it lataxvieWf or shortly 
thereafter, an inventory of parents* skills, tiae, and intereata is 
eonpilad. 

2. Family/ parents are invited to assist in prograa support activities. 
Revlov evidttiee such as Emission polioea, vritt«B naterials sent to 
paraata, bulletin boarda, aid agwidaa -of parents* groupa and hoard of 
directors. 

3. Faaily/parent work with staff in organising prograa support 
acrivities. 

BeTib<4 evidmee saeh aa ninatea of parenta* gnmpa, flyers, and 
notices to parrata. 

4- Family/ iwrents are involved in establishing prograa support 
activities. 

Review evidence soeh as aiimtM of parrata* groups, calmdaxs of 

events, flyers, and i^tiess to fandlies. 

Interview parrats or aeBbers of the fhaily aoA ataff . 

5. Family/parents work with staff in the evaluation of program support 
activities. 

Review ninutes of parents' groups and ataff meetings to aee whether 
prograa support activities organised ataff and parents were 
evaluated. 



PABSiTS' ISTOLVEHEST VITJ CHILSREH II mXSRM 

1. Parents are invited to the center to visit and observe. 
Review evidence indicating that parrats have been invited. 

2. There are oppo^rtunities (or i»^nts to be involved with children in 
the prograa. 

Review doeuaentatiim or interview parrata to verify that there are 
opportunities for parents to te involved in the prograa. 

3. Agency has an open-door |M}licy to encourage parenta to participate 
in prograa during the daily schedule. 

Review evidence such ass paroit partieipatitm sign-in-sbeet, parent 
handbook, bulletin board, newsletter , letters to parents. 
Interview staff aid parrats. Aak for iwws itsa that indicates that 
that parents have been involved in activitiea. 
Obaervc parrat iavolveimit in activities such as the following: 

1. Btlmic food preparatiM 

2. Cultural activities (drama, dance, art, handcraft) 

3* Aasistause in special bolides and smltiethnio activities. 

4. Parents participate in activities for children in the program. 
Review dodsnentation to verify that parsats or families are 
participating in activities for children in the 
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5. Parents take ideaa and activities home for follow-up and reinforcement. 
latefTiew staff to verify that parents are provided ideas and 
activi tiM to be osed witb ttoir cliildrra outside of school. 
Xnterviev soiplias of parents or faaily aeabers who have participated. 

PABSIT SDOCAf lOH 

1. Parents are invited to attend parent educational activities. « 
Revlev flyers, mttiero to parents, bulletin board, and ainates of 
parsats* seetings. . 

2* Educational interests and needs of parents are identified, 
laterviev parsata and reviee dcKnamitatioa to detemine that 
interests and needs of parent are identified. 

3. Educational activities for parents are designed and isplemented based 
on parents* needs ai^ interests. 

Reviee notes that pamta' eduoatioaal aetlvitiTO reflect partita' 
needs and interests ss identified* 

4. Educational workshops are offered at least three times a year. 
Revlev wlMdnle of ediwati.oi»l «orl»lH>]^ to verify tiiat they are 
offered at least three tliMM a yrar. 

Cteefc dates of aaaooneenents and newsletters to permits. 

5. Long-term training programs (e.g., language, and vocational skills) 
are identified, and parents are made aware of the programs. 

Review examples of inforaatioa and literature lists made available to 
parents. 
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AFPMAISAL 

OBSBSViUOKS (L«vo1 I*3s Lev«la II*I?«0) 



LICHBIHC SCAI8 



1. 
2. 
5. 
4. 
5. 
6. 
7. 
8. 

9. 

10. 

11. 

12. 

13. 



SUB SCALS 
COIS 



cwaiTre WOTHBTAW/lDBraaaBtg access 



SKAif qOALZVICASIOB 

Ama cmp bako/g 



mem OF KDicATicai 



H 

CD 
E 



CD 

A 

A 



I 

H 



m IH 
COHPLIAVCE 



0 
0 
0 
0 

o 

0 
0 

0 
0 
0 

o 

0 
0 



3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 



WOOHAg QPAMgr SCAM QOALm XSVELS 

14. canD ismoRBR mraAi a ^ 012345 

15. SBffLGfIB PESraHASCl B?ALaASI(» A 0 12 3 4 

16. FBB90|nb H»2CIRS A 0 12 3 4 

17. sxAit jaemoamm a 012345 

18. GQAIS AI9 OBJBCfZfBS CD 0 12 3 4 

19. HHRmcAsifa ot cmj>'s hkkds cd 012345 

20. SOCIA L mmsmi, mm maat cd 012345 

21. PHXSICAL J SVEUS ntSBI CD 0 1 2 3 4 5 

22. QOtanxnE DSfSUffMBR CD 0 1 2 3 4 5 

23. uaaohxa dsvslqfisr cd 012345 

24. AB CD 0 1 2 3 4 5 

25. wmic CD 012345 

26. ISAHIflC PUY CD 0 1 2 3 4 5 

27. lOSBIflQS I 0 1 2 3 4 5 

28. FBmUL nSBBACTZOI CD 0 1 2 3 4 5 

29. antr ocmssr cd 012345 

30. BfOnC AKD cmifQSAL BBCOCBim<» CD 0 1 2 3 4 5 

31. SFKIAL BBBSS Of flB GSm> CD 0 12 3 4 

32. aiAir FAB8R COKBIBIClSIOi SS 0 12 3 4 

33. CHUD'S BBAIAB SBOOBD H 0 1 2 3 4 5 

34. FAmur o mumfi Aun ss 01234 

35. FABnr ACUVITUB SS 0 1 2 3 4 5 

36. PABBV nVOLTBffilT SS 0 1 2 3 4 5 

37. PAHBR WOCmsm S3 0 1 2 3 4 5 

CDPBS SOB 8CALBS 8 

mmsmmsm (a) o 24 

SAFER (SS) 0 12 

COBSICnUIH (CD) 0 • 69 

(B) 0 14 

(V) 0 8 

SOCIAL S M iYI CiB (SS) 0...... 23 

(T) 0....3 
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CARBCim OBSgBVATIOM FOm AID SCALB (COFAS) 



/ 

■ / 

This is the Caregiver Observation Form and Scale ( COFAS ) for recording 
behaviors of caregivers vhile interacting with chilarea in a classroom set- 
ting. This, fon can be used vith any age group of children between infancy 
and 12 years of age. 

Please follow the steps listed below for filling out the forra and in 
calculating the scores for the COFAS Scale. 

3I8P 1: 



Fill in the needed information as shown below before beginning your observa- 
tions of each caregiver. 



Sxample: / 


Caregiver #1 


So. of children present at the beginning of care- 
giver observation: 


7 


No.' of adults (excluding j^urself) present at the be- 
ginning of caregiver observation: 


2 


Tiae^of Observation: 


9:^ a.m. 
p.m. 


Name of caregivers observed: 


Louise Martin 


STEP 2: 



Observe each caregiver for tO consecutive t^^-minute periods, pausing bet- 
ween observations to record. For each two-minute period, observe then re- 
cord whether or not you observcn! each behavior listed on the form. Record 
by using either a "I", or '*4'* code in the block corresponding to the 

observation perl i /ou are in. Use the ''I" code if you djd observe the 
specified behavior, "3" if you did not observe the specified behavior, and 
the '*4'* if you are unsure of whether you observed the behavior. Before you 
go to the next observation period, be sure that each block for that observa- 
tion period has either a "1", "3", or "4" code in it. 

f 

STEP 3: 

For each observation period record the type of activity being done by the 
caregiver during your observation (e.g. listening to reconis, reading 
stories, art project). 
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STSP 4: 



After you have recorded all of your observations, it will be necessary to 
multiply these observations by the weights attached to each of the specific 
behaviors observed. You will note that in the far right-hand column 
there are a series of numbers. These numbers are the weights that you mul- 
tiply the individual observation blocks by. For example, in "Speak un- 
solicited to a child**, let's say you observe this 6 out of 10 observation 
blocks: 

OBSBiYATIOH BLOCKS 
Speak unsolicited to child 1 2 3 4 5 6 7 8 9 10 

^ H 1 3 4 1 1 3 1 1 4 I *2 

To obtain the score for this paricular behavior, you do the following: 

- add all the (1 )*s - 6 

- multiply that number (6) by the wej-ght in 
the right-hand column: 6X(+2)-*12 

That gives you your score (+12) for this specific behavior. Three'js and 
four's (3) A (4) are equal to zero (O) and are not added in. They do not 
affect the score positively or negatively. 

Let's use another example, go to "Use food as reinforcement". Let's 
say you observe this 2 out of 10 observation blocks: 

( OBSSHVATIOH VUXKS 

Use food as a reinforcement 1 234567891 0 

^5 H 1333333331 -3 

To obtain the score for this particular behavior, you do the following: 

- add all the ( 1 ) • s • 2 

- multiply that number (2) by the weight in 
the right-hand column: 2 X (-3) ■ -6 

That gives you your score (-6) for this specific behavior. Three's and 
four's (3) <S (4) are equal for zero (O) and are not added in. In this case, 
by default, they do affect the score positively. 

Proceed with all the particular behaviors, as you did above. Then 
total your scores as follows: 

Item 1 Score +12 

2 * 5 

3 +12 
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Calculate you total score: 

Total score ■ ^50 
Now check this total score against the scale for COPAS: 



HATIHG 


LEVEL 


RANGE IN SCORES 








Good 


I 


(+30) to (+130) 


Fair 


II 


(-10) to (+29) 


Poor 


III 


(-99) to (-11) 


Uon-optimal 


IV 


(-1560) to (-100) 



CUBCIVH) OBSERTATIOI SCALE 
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CAREGIVER OBSERVATION FORM AND SCALE (COFAS) 

This fonn is designed to be used by the monitor in recording specific observations of caregivers' child development ac- 
tivities during a 3(Mninute fxtiod. 



No.orcfaikirenimMitacttebe^nningaf ttecar^ii^oteCTvatiai 

Naofachiltspresentat the begimiiagofacaregiver observation 

Tliiieofobservatfen 9'9CAt^ Name of caregiver 



I^iri^ your dbaerwkm c&l tlw care^ven 



TwcMniiHiie ObscrvuiM Periods 
J 2^ 3 4 3 6789 10 



Weights 



^icaic onsoiidtcd to a child 



3 I / 



+2 



Use ilie chiid's dialect 



02 



/ 9 



+ 1 



BJ 

o 



Respond verbaBy to a chad's speq . 
Raid or ide«iiy pfetBits to a cfaiM 



03 



3 / 



04 



311 



3 3 



^1 i 



+2 



+ 1 



Sag or ^ iBBric with a chad 

Spcafc stowiy and dearly to a chfld at aH tiiiws 



OS 



3 I 9 



06 



Intern^?! or cat ^a child's verfaafiaMton 



07 



Ail 



3 * 



ft %j 



+1 



Screani or yeti n deUnn 



08 



SI5 



-30 



Allow noise tevd to 
fw obscfver to 



so h^ it is hard 



09 



3 5 



3» S 



Give affecttoa^ physfcal ctatact to cfaiki 
Make Mrivity s^gesthw to a child 



10 



II 



+ 3 



+ 1 



Wiyricaay pumsh a ddM 



12 



ft ft 



3ft 



-100 



O 

g 

6 



Use food m ttiafortenmd 



13 



Makcfw of w rii&ule a duU 



14 



ft ft 



Let ochor cykfaoi mke fun of m ridkule a 
child 



15 



3 ^ 



3ft 



Vertally criticize. sc(M «■ threaten a child 



16 



5ft 



ft ft 



I«>iatea drild |rtiy«cally 



ft ft 



17 



ft ft 



3 3 



-3 



-30 



-30 



-30 



-1 



Ignore a cfaiki's request 



18 



ft ft 



ft ft 



ft 



Imemipt a child's activity and j^xai 
its coBipicthio 



19 



^3 



3 5 



5 3 



Leave the child alone 



20 



^ ft 



ft ft 



f OTORl devdofHBcm of child's grass 
miKor shiSs 



ft Lft 



21 



/ / 



5 3 



-5 



-40 



+ 1 



Z 

8 



Stow unpotfeme w aoroyasice with child's 



22 



2^ 3 



Use terras whidi are above a chiki's 
reasoning ability 



23 



3 ^ 



3 3 



3 3 3 



3 3 



3 3 



-2 



-3 



Deal in abstract OMMepts withcHit 
c«»»r«e examples 



24 



3 3 



-3 



Show imolerance with a child's motakes and 
ooc accepting faulty thhiking 



25 



3 3 



3 3 



^3 



-2 



< > 



Prepare or serve food for a diiW 
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5 3 



» 3 
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Prepare activities or arrange Uw room 



27 



313 



/ 3 



— j Do nothing 



28 



11^ 



3 3 
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Talk with other aduits 
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Reciwd the type of activity: {e.g.. listening to 
records, reading a story, art project, etc) 
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Criteria for Recordiiig Caregiver Obseri^ation 



01. Speak unsolicited to a child. 

Infant, Preschooler 4 School Age - any tioe an adult makes any type of 
verbalization to a child where the child has not initiated or spoken to the 
adult first. The important aspect here is that the adult is the initiator 
Euid not the child. 

A ->C, not C ™>A 

(1) . (3) 

02. Use the child's dialect. 

Infant, Preschooler A School Age - the adult (caregiver) speaks in the 
child's appropriate dialect or attempts to use the child's dialect (e.g.. 
Black Appalachian, creole or pidgins dialects). The important aspect here 
is that the adult is sensitive to cultural differences as it relates to 
language. Although there is a standard form of English which is generally 
used in public schools in a formal setting; sensitivity and acknowledgement 
of a child's cultural underpinnings expressed through his dialect should be 
fostered in the preschool language. There should be an opportunity for both 
standard English and tho child's particular dialect to be used. Just using 
standard English with no regard for the child's dialect should be scored a 
"3". 

03 Respond verbally to a child's speech. 

Infant - any verbalization, including baby talk, cooing, babbling to 
the infant is appropriate. The child will initiate with a verbalization 
and then the adult responds. 

C >A & A— — >C C— — >A but the adult does not respond 

(O (3) — 

The baby talk, cooing and babbling to the infant is appropriate in the first 
12-18 months depending on the individual child's developmental level. 

Toddler & Preschooler - from IS months and above, the adult when she/he 
responds to the child should not be cooing, babbling, or engaging in baby 
talk. The adult should be expanding on the child's speech, acting as a 
model for the child. 

School-Age - the adult should engage in adult-type verbalization with 



DSmOFMEHTAL MILSST09S - LAIHUAGS 

spontaneously laughs, attends to voice with smiling/ cooing 

coos to music, babbles extensively; turns to sound of bell 

says "da-da"; mocks sounds in the environment 

follows simple instructions; imitates words 

two word vocabulary; indicates wants by pointing 

ten definite words in vocabulary; asks for two things by 

appriopriate words 
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the child e 



child does: 

3 months 
6 months 
9 months 

12 months 

13 months 
13 months 



21 


months 


24 


months 


27 


months 






33 


months 


36 


iSwU ttUCi 


39 


aontha 


42 


oonths 


45 


Bonths 


48 


aonths 


51 


months 


54 


months 


57 


months 


60 


months 



coabine two words to form short phrase/sontence 
labels. any three common objects; "what's this?"— 

cat, do£, etc. 
uses plur&ls, knows first name when asked 
three word sentences are present; knows concept of "one" 
knows last name and sex; uses "I" or self-roference 
four word sentences ara present 
gives first emd last name; names most common 

objects and pictures 
complete sentences used consistently; knows concepts 
of "animals", "toys" 

identifies three colors; show me the blue one; sings 
simple song 

c(»prehends: "what, do we do when hungry"; grasps 
number concept "two" 

mastery of Y,J,K,G,F, and D sounds; repeats a five 
word sentence 

averages five-word sentences; follows a sequence of 
three directions 

tries to use new words spontaneously; understands some ' 
abstract words 

no infantile speech is present; name or labels at 
least six colors 



The adult should be fostering in the child the above developmental 
areas or at least their attainment. Adult should not be fostering in a 
child a lower developmental level if the child "Is operating at a higher 
level. 



-04 Read or identify pictures to a child 

Infant, Preschooler, School-age - whenever the adult, takes time with a 
child to help the child recognize, pick out, identify, etc- .pictures in 
picture books or help a child to read at thrf older age ranges. (Code l) 

05 Slag or play aoislc with a child 

Infant, Preschooler, School-age - whenever an adult sets up a reusical ex- 
perience either by playing an instrument, singing songs, rhythm band, etc. 
If the children are actively mobile, i.e., marching then code "1" for (21) 
gross n^otor skills. If the children are sitting and listening to music do 
not code (l ) for (21 ). 

06 Speak slowly and clearly to children at all times 

Infant, Preschooler and School-age - the adult takes the time in how she/he 
talks to the child. Concern here is with the speech of the adult, is it 
clear, well enunciated so that you as an observer can easily understand what 
she/he is saying. Code "1". If. the adult rushes her/his sentences with 
little care given to the child's understanding of what is said, code "3". 
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07 Interrupt or cut off a child's verbalisation 

Infant, Preschooler 4 School-age - anytiae that an adult does not let a 
child finish what they started to say. This is not as appropriate with in- 
fants because of the egocentric nature of their verbalizations. With 
toddlers 18 months plus, preschoolers and school-age children, so long as 
the adult cuts off the child's verbalisisation, code "^l**. 

OB Screaa or yell at children 

Infant, Preschooler ft School-age - anjrtiae an adult raises his/her voice to 
get the' attention of the classrcon, reprimand a child, etc., code "1". 

09 AllOtf noiae level to beeoro so hl0s that it Is hard for an observer to 
nnderstai^ what Is bolng said. 

Infant, Preschooler, & School-age - anytime during your observations where 
it becMies difficult to hear what individual children lor caregivers are 
saying. Anytiae that it becomes so noisy that it is disturbing the children 
and adults and distracting where children and adults are not completing 
things thoy have started, code 1 . <s 

10 Give affectionate pIqrBleal contact to a child 

Infant, Preschoolers A School-age - anytime the caregiver picks a child up, 
pats a child on the head, rocks an infant, has a child sit on the care- 
giver's lap, kisses a child, hugs a child, puts an arm around a child, 
code "I-. 

11 Hake activity suggestion to a child 

Infant, Preschoolers & School-age - the caregiver actually demonstrates or 
guides the child to another activity, give^ suggestions or alternatives 
for activities, code "1". 

12 Physically punish a child 

Infants, Preschooolers & School-age - code "1" if you see a caregiver 
hit, push, shake, pull % child violently. 

O Use food as reinforceaent 

Infants, Preschoolers S School-age - anytiae that ^the caregiver sets up a 
contingency that if you don't do this you will not get dessert, or eat, 
etc. Also, at moaltiraef if the caregiver does n - - jive the child dessert *' 
for npt eating the main meal. Code "1". 

14 Make fun or ridicule a child 

Infants, Preschoolers <* School-age - anytime that the caregiver either takes 
the child aside or in front of everyone present and brings undue attention 
to a child's idiosyncracies, handicaps, etc., which embarasa the child or 
lower the child's self-image, or to make the child feel that there's some- 
thing wrong with me. Code "1". 



t 



. 32 



1^ Let other ebildrra sake or ridicule a child 

Infant, Preschoolers a School-age - if the caregiver makes no attempt to re- 
direct children who are making fun of another child, to get them interested 
in another activity, or to work with the children in getting at the roots of 
the particular problem. Code "1 **. 

16 ferbally criticise, scold or threaten a child 

Infant, Preschoolers & School-age - the caregiver does not physically do 
anything but threatens she/he will, puts a child down through scolding but 
does not shout nor make fun of the child, but is very direct in his/her 
criticism. Code "1". 

17 Isolate a child ]^iarsically 

Infant - if a child acts up, the caregiver either confines the infant in a 
crib or play pen by physically removing the child from whatever she/he was 
doing. Note the length of isolation and place. Code "1". Place your note 
on reverse side of the observation. 

Toddler, Preschooler, School-age - if a child acts up, the caregiver either 
has the child sit in a chair by himself, removes him from the room, puts him 
in a time-out bay. This is done physically where the adult tells the child 
and if no response actually removes the child from the activity. ReconJ 
the time and place of isolation, Code "1". Place your note on the reverse 
side of the observation. 

18 Iguoro a child's request 

Infants, Preschoolers, & School-age - anytime that a child either makes a 
verbal or non-verbal request (infant tugging at caregiver) and caregiver 
doesn't respond. The caregiver doesn't even acknowledge the child by saying 
I'll answer that later or with a pat on the head. Code "1". 

19 Interrupt a child's activity ai^ prevent its CMipletion 

Infant? Preschoolers, & School-age - whenever an adult ignores individual 
sklllL jf children and makes them complete the same activity at the same 
time. There is no built-in factor for individual differences and having 
children work at their individual pace— Code "1". 

20 Leaves the children alone 

Infants, Preschoolers, & School-age - whenever the caregiver, no matter what 

the reason, leaves the children unattended. Code "1", 

(instruction: If the adult leaves with someone else watching the 
children and will return shortly, interrupt your observations and con- 
tinue when she 'he returns. If the caregiver will not be returnin*? 
for a long period of time, then observe the remaining caregiver.) 



33 



« 



21 Foster Iteveloproot of a child* s gross so tor skills 

Infants - any activity which involves rolling, sitting up, pulling up, 
walking, crawling, etc.. Code **r\ 

Preschoolers & School^age *- any activity which involves running, somer- 
saulting, twisting, Jumping, calesthetice, etc., gymnastics (supervised by 
adult). Code "I". 

22 Stov iBpatlsnce or anaojaiiee with child's qsesticm 

Infants, Preschoolers A School^age anytioe that a child asks a question, 
and the caregiver is quick to answer to get rid of the child or is visibly 
annoyed that the child asked the question. Code ''I'*. 

23 Use terms wfaleh are above a ehild's rsasoaiiig ability 

Infants - whenever the caregiver uses terms and expects the children to re-- 
tain the informationt i#e., knowledge of colors, numbera, alphabet, sizes 
and shapes* Using these as descriptions on the caregivers part is o«k., 
but not to expect the children to use the same descxdptions. Code 
Preschoolers • whenever the caregiver uses terms and expects the children to 
retain the information, i.e«, knowledge of notions of association, tran- 
sitivity, conservation of area, numbers, etc.. Code ''I'** 
School-age - up to 10 or 11* To expect the chiluren to solve verbal or 
hypothetical problems. Code 

24 Deal in abstract Cwwepts vitlmit cmicrete examples 

Infants, Preschoolers A School-age - (to 11 yrs) presentation of an activity 
such as shai^s witljout having a two dimensional or three dimensional model 
for the children to see, touch, manipulate. Counting without the actual 
physical objects present. Code 

25 Show intoleraiMse witii a child's mistakes A not accepting faulty thinking 

Infants, Preschoolers & School-age - too much emphasis placed upon there 
is only one correct answer"! Not sensitive to a child's thinking being 
very different frtm an adults. For example, an infant learns about objects 
by mouthing them. A preschooler is egocentric, cannot transfer learning, 
centers on one particular i^rceptual entity, cannot reverse his thinking. 
A school^age child (more than 11 yrs) cannot solve problems involving the 
future. Code "I". 

26 Pre^re or serve food for a child 

Infant - preparing baby food, setting up high chair, warmin/; a bottle, 
feeding a child by bottle or spoon, Code ''I". 

Preschooler & School-age - setting up table, serving food or helping child 
to serve food. Code ''I**. 
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27 Prepare activities and/or arrange the rxtom 

Infant, Preschoolers, i School-age - whenever the caregiver is engaged in 
perparing for an upcoming activity (getting aaterials organized) or arrang- 
ing room (placement of tables or chairs) or while the activity is going on 
(helping a child complete the activity), Code "1**. 

28 Do nothing 

Caregiver is detached from children and other adults; staring into space, 
not on a break. Sot responsive. Code "I**. 

29 Talk with otter adults 

Conversation is directed to other adults — while ignoring children—Code 
"1". If the conversation involves having other adults help out or to plan 
activities, then code "3". 
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CARE(>lVQt OBSmVATION FORM AND SCALE (COFAS) 

TUs fwm is d crigwd to beused l>y Uie nKmiUtf in nrafdingsjxdnc (risserva^ of cazcgims' dxild devdopmou ac- 
thdtm during a ao-minuie period. 



of children pcsem at the beginiitiig of iliecaregivtTobse^^ 

hk».<^«faill8|aesatt at the beghuui^irf a caregiver {4»emti<m 

Tteeof <Aaefvaiion Nanw of caregiver 



Dnitas yoar otacrvatioii did the caregiver: 



Two-miiiuic Observaxioa Periods 



LANOUAQE . 


Spesk msc^dted Hi a - 


01 




















1 


Use dAJ'i ffiaibct 


02 






















+ 1 


PitttiiitiMt nil liMlhg to a efMfff*c cm^m 
vvivw^ HP • l»llIiH 9 


0: 






















wmwwiily fytyiMfCj wo m vnttU 


04 






















■fl 


vv |Migi^ ■•iiiallp WfMI m VTitnl 


AC 






















+ 1 


jStiwIi frfonrfv flnrf rfwftgKy fftf% a rhHH f»# nH ■■■■■■ 


IK) 






















-t-l 


iMOffttpi or cm <rfr a cUU's mtaafinoton 


07 
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Scraua or ycB m dAfanra 


08 
























Aww none levei to oecoae lo ragh h is hard 
for observer to un^roaad drildren 


09 
























SOCIO-EMOTIONAL 


cave affccuonafc paystcal emitact to chiid 


10 






















+3 


Make acdvhy st^sdoa to a daU 


II 






















+ 1 


I^y^afly maiih a ddU 


12 






















-100 


Use food as ntottaseaixta 


13 
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Make f iia of or ridcuie a chiU 


14 
























Let mlttr ddUren make Am of or rktkule a 
cfafid 


15 






















-30 


Verbafiy criikiae, seM w tlncaten a diM 


16 
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iMd^ a ddU physkafly 


17 
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Igscwe a d^'s reqiKM 


18 
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Inicfrepc a ci^^s actiyky ai«i jms^ 
its rniiipbfiop 


19 






















.-Si 


Leav« the child akme 


20 




















1 -401 


p4OT0R 


Fo^ ctevekip^rac cfaiid's gra^ 
nMwskjUs 


21 






















+ lj 


COGNITIVE 




Saiow impatw^ m anm^anoe with clu;4*s 


22 
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Use tcnns are aboi^ a dsikl*$ 
imraing airiUty 


23 
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Deal iji abMract ccmceiMs witl^t 
concrete exam{to 
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Show imotermee with a chiU*s mistakes aiul 
not 3ccq)dng faulty ihinkti^ 


25 
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1 (A i 
1 < ^ 


3 ' 


Prq^re or serve food for a child 


26 






















0 


I 

to 


Pr^isaie acttvitks or irranfe tte room 


27 






















oj 


Do iKXhing 


28 
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Talk wiih of}^ adults 


29 
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Record the type of activtty: (e.g., fisteiting to 
ft ords. reading a stwy. ait jMoject. eie.) 



erIc 
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